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ABSTRACT
Adolescent Females as Participants in Service Learning
and their Moral, Social and Political Ideologies: A Case Study
Study Focus: Research

Allison R. Erickson
07 December 1999

Service learning programs have been increasingly more popular irmong social
service agencies and academic institutions. Service learning curriculums are being
adopted through efforts to provide for adolescents the opportunities to foster responsible
character traits and to also prevent anti-social or health-compromising behavior. There
has been considerable research regarding service learning and adolescence, however,
little research is available on how the adolescents themselves perceive the effect their
service learning experience has on themselves. I conducted a qualitative study exploring
adolescent girls' understanding of the effect their community service experience had on
their moral, social and political values. My research consisted of face-to-face interviews
with two adolescent females' ages 17-18 that were currently enrolled in a 12ff grade
service learning course as an elective. Participants were selected using a purposive
sample. The interview schedule, a list of open-ended questions, focused on issues of
service learning and moral, social and political values. Theoretical framework around
Erikson's Psychosocial Development Theory, Adlerian's Theory regarding social
interest, and Lawrence Kohlberg and Carol Gilligan's Moral Development Theories,
David Kolb's Experiential Education Theory and John Dewey's Experiential Logical
Inquiry enhance the understanding of service learning. I found in my research that
adolescent females report an increase in their perceived abilities to be instrumental in
facilitating positive change within their social worlds.
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CHAPTER I: INTRODUCTION
Service learning is an educational process that finds its roots in early American

political and education theories. It is also, however, a form of education that is currently
being considered with renewed interest in contemporary political and educational

contexts. It is important to note that the term's "community service" and "service
learning" are not synonymous. Community service is defined as a commitment of time
and resources on behalf of an individual to his or her community; motivation is based in

civic or social duty, religious commitment or altruism. Service learning is an educational
process wherein service is provided in response to the needs of the community, but the

service is recognized as part of the student's learning experience. Community service
becomes service learning when

it fulfills these criteria. Preparation

and reflection are

very important parts of the servioe learning program. The purpose behind service
learning, ffid it must be clear to both the students and the adults, is that students leam

while serving others (Alliance for Service Learning in Education and Reform, 1993).
Successful reflection relies on careful planning and preparation as well as a trained
leader's skill and knowledge (Schine, 1996). Service learning connotes an overall

philosophy of education and involves the positive and altruistic qualities of youth. It
offers young people opportunities to use their leadership skills and use what is learned in
the classroom in a real-life setting (Andrus, 1996).

In planning for service learning, the same importance must be attached to the
reflective component as is given to participation at the service site. This will mean
providing regularly scheduled time and trained, competent leadership. In the reflective
stage of service learning, the teacher or leader serves as a facilitator and the responsibility
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for teaching and learning is shared with the students. Characteristics of an effective
reflection session are respect for the ideas of others, a commitment to collaboration and
cooperative problem solving as well as a climate of trust (Schine, 1996, p. 5).

Through service leaming opportunities, society can view young people as
producers and givers rather than as stereotypical receivers or takers.

If service leaming

projects are to produce benefits, the service work must be both needed and valued.
Hence, participation in such service learning projects helps adolescents develop
leadership skills and a sense of self-worth as they realize they can make a difference in
the world in which they

live. Additionally, most researchers concluded that

adolescents

improve problem-solving skills and also promote their own prosocial development
through service learning experiences (Youniss

'

& Yates, 19964).

The research involved in this study'gives voice to female students who participate

in service learning activities. In a 1990 Gallup survey of teenagers ranging in age from

l4 to
57
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7 years , 44.9oh said they had done some volunteer work in the past month while

.6% said they had done volunteer work in the past 12 months (Hodgkinson

&

Weitzman, 1990). Another national survey conducted annually of high school seniors
between 1976 and l992revealed a regular level of involvement, in community service,

with 22% of seniors participating weekly or monthly and an additional 45% participating
yearly (Youniss & Yates, 1994).
Legislation has played a part in service learning as well. The National and
Community Service Trust Act was signed by President Clinton in 1993. A major section
in that act, Learn and Serve Arnerica, designed to encourage school-based community
service in kindergarten through high school, has inspired programs in all 50 states. In
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1992, Maryland becarne the first state making service learning projects a requirement for

high school graduation (Youniss & Yates, 19964).
In the midst of the work done around youth in service learning programs, the
personal and intellectual development of young service learners has also been studied.
Personal, social and academic benefits have been found in adolescents studied who have
engaged in service learning. Additionally, the social and political development

of

adolescents involved in service learning has also been under examination, (cf. Zoerink,

Magafas

& Pawelko 1997). Research

has connected social and political growth in at-risk

youth to service learning programs along with the development of a sense of wanting to
give to others (Zoerink et al., 1997). Researchers contend that seruice learning
experiences can stimulate reflection on social, political and moral attitudes (Youniss

&

Yates, 19968).

While a large number of studies have been conducted to assess the benefits of
service learning for adolescents in general, a growing body of literature has examined the

relationship between service learning and adolescent females. For young women
participating in service learning, these activities may provide an opportunity to learn
more about themselves and to recognize their ability and responsibility to contribute to
the communities in which they

live. In doing

so, service learning influences young

women's sense of identity and their place in their cofilmunities as they participate in and
respond to the needs of these communities. In this study I

will focus on adolescent

females' perception of the effect their participation in service learning has on their moral,
social and political values, beliefs, and auitudes. Currently, there is a scarcity

of

information on how adolescents' gauge the effect their service learning has on
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themselves. This study focuses on female participants' experiences and their individual
interpretations of those experiences.

Sisnificance and Purpose of the Study
The research involved in this study gives voice to female students who are

participating in service activities and learning. The voices of these adolescent females
focus on specific issues and learning constructs associated with service learning. Further,
these student testimonials offer insight to the educational community regarding how best

to enhance the experiences of students involved in service learning activities as well as
how the educational corrmunity can use service learning as a vehicle to instill the values
that are so uniquely associated with the experience.
$ummary
This study gives voice to female students who are participating in service learning

activities. Additionally, this research addresses some issues regarding the development
of the female adolescent. The voices of these students focus on specific issues and
learning constructs associated with service learning. As young women establish a
personal identity that tends to reflect not only an understanding of self, but also a value

for relationships with others, service learning offers an opporturrity for them to learn
more about themselves and their communities. Further, it helps them to recognize their

ability and responsibility as citizens to contribute to society.
Research Question

How do adolescent females perceive the effect their participation in service
learning has on their moral, social and political values, beliefs, and attitudes?
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CHAPTER II: REVIEW OF LITERATURE
In this chapter I present a theoretical framework relating to the development of
youth from which this study is developed. I also present a theoretical background behind
phenomenology, which is the nature of this study. Following the theoretical framework
is my review of relevant literature. The literature review is related to service learning and
adolescent development. Personal, intellectual, moral, social and political domains are
also discussed as the areas of research, which impact this study.

Introductio.I]
The psychological impact of service learning on adolescence has been examined

in anumber of research studies, (Middleton & Kelly, 1996; and Calabrese & Schumer,
1986). In Youniss and Yates' (1997) study, the researchers concluded that through
participating in service lear,ning projects, adslescents irnprove their abilities to solve
social problems and funher promote their own personal development and collective

identities. Currently, service learning programs are being endorsed to resolve a wide
affay of adolescent issues. As educators look to add, or enhance already existing service
learning components into their curriculums, a carefully thought out "service learning"
model is imperative. 'oA model which simply asks students to go into community settings
and learn through experience is potentially damaging" (Cone

& Harris,

1996, p. 32).

This is not service learning. These researchers stress the importance of a genuine
service-learning education, which requires mindful thinking about how youth learn

experientially. They urge cautious application to the methods educators use to enhance
the quality of youth's experiences (Cone & Harris, 1996). The following review
Iiterature

will examine theoretical perspectives relating to youth development,

as

of
well

as
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past and current research regarding the adolescent's involvement in service learning

work.
Tlleories Relating to the Development of Y-outh

Until the 20th century, the term "adolescence" was considered simply an
"endpoint of childhood" (Kail & Wicks-Nelson, 1993, p.455). Only a century ogo,
simultaneous life experiences such as the onset of puberty, the end of a public education,
and entry into the labor force were common for most adolescents. Adolescents were no

longer considered children as they took on adult roles and responsibilities. Today the
term "adolescence" is known as another stage in life, a "gradual transition" period from
childhood to adulthood (Kail & Wicks-Nelson,1993, p. a55). A theoretical
understanding of adolescence as a stage in human development has emerged slowly in

this century. Theoretical perspectives on adotrescence and the'development of youth into
adulthood include Erikson's Psychosocial Development Theory, Adlerian Theory,

Kohlberg's Moral Development Theory, Gilligan's Moral Development Theory, Kolb's
Experiential Education model and Dewey's philosophy regarding experiential logical

inquiry. In the following sunmary, I will highlight these developmental theories

as

relate to adolescent development. Because this study is focusing on the experiences

they

of

young women, the literature'review will also emphasize these issues as they pertain to

girls in their process of maturation and identity development.
Erikson's Psychosocial Development Theory
Erikson (1968) proposes a theory of psychological development comprising eight
stages. Erikson's theory concentrates on how personalities continually develop

throughout life as a result of the interaction between biologically based maturation and
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societal demands. According to Erikson, human personality was the development of a
predetermined agenda consisting of personal readiness to strive forward, increased
awareness of others, and interaction with an increasingly diverse group of people and

organizations. In Erikson's personality development, the emphasis is on the role of the
social environment that makes particular "psychic demands at each stage

of

development" (Zastrow & Kirst-Ashman, 1993, p.280). Erikson uses his stages of
psychosocial development to demonstrate that the social demands of society affect
human personality during its evolution throughout
as crises; during each psychosocial stage, the
stresses and

life. Erikson describes

these demands

individual must seek to adjust to the

conflicts involved in these crises. The search for identity is a crisis that

confronts people during adolescence.

During adolescence, individuals,expedence Erikson's fifth stage of psychosocial
development known as "Identity vs. Role Confusion" G. 163). In developmental

psychology, adolescence is viewed, as a time for experimenting in order to learn more
about one's self in relation to others, ffid to form an identity as an adult. Most
adolescents

will develop more fully; and in healthier ways, if they are encouraged to do

their experimenting within the context of supportive, yet challenging, environments.
They need access to a variety of activities in their schools, cofirmunities, and families.
Adolescents and young adults may find that developing a sense of who they are, how

they fit into the world, and what they want out of life is an exceptionally difficult task.
According to Erikson, establishing an identity is critical to the adolescent's success

of

moving beyond this stage of development. Adolescents engage in a variety of
experiences, which may include relationships, career interests, organizations, religion,
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and others. This period of free role experimentation has been termed "psychosocial

moratorium" in which adolescents search for a "niche," or, an area where they feel bestfitted in some section of society,"dniche which is firmly defined and yet seems to be
uniquely made for him" (Erikson, 1968, p. 156).
Youniss and Yates (1997) posit that Erikson's understanding of identity supports
the awareness of how service learning contributes positively to the long-term identity
development of youth. Development is facilitated when adolescents engage in certain
roles and activities. Development is nurtured when adolescents experience novel
situations, when they exercise responsibility for the welfare of others, when they resolve

conflict, when they question their values, or when they work cooperatively (Conrad,
1991; Hedin

& Conrad, 1987; Youniss & Yates,1997). Giving youth opportunities to

voice their own opinions on how to correct social prbblems'is,important to the identity
development process. When youth are granted such opportunities, they see themselves as

having "agency," which is the feeling of having power to affect the welfare of humankind
(Youniss & Yates, 1997)

Additionally, when youth engage in service supported by adults they respect,
youth begin to "reflect on the political and moral ideologies used to understand society"
(Youniss & Yates, 199'1, p. 36). This public and private process of reflection is highly
important as it permits youth to form identities that are "integrated with ideological
stances and political-moral outlooks". As a result of this integration of identity and

political-moral ideology, youth are able to surpass the actual experience of service
learning by extracting significance and purpose from their work and moving ahead with
both optimism and a renewed sense of secwity (Youniss & Yates).

I

As indicated by Erikson (1968), the individual is faced with crises at each stage of
development. Adolescents are faced with the crises of identity formation. As
adolescents search for their niche in society, a parallel pursuit is the formulation of a

personal set of moral values. Morality involves a set of principles regarding what is

right and what is wrong. Although moral development can take place throughout life, it
is especially important during adolescence and young adulthood. It is during this stage in

life when individuals gain the right to make independent decisions and choices. Often,
the values developed during this stage remain operative for life (Erikson).

Adlerian Theory
Fundamental to Adlerian Psychology is the term "social interest". According to

Adler (1964), social interest is the lasting regard for humanity and the preparedness to act
for the welfare of others. These qualities denote Adler's idea of a i'healthy personality"
(p. 43). Adler also states that society, too, plays an important role in forming individual
character, and individual psychological health and stability depend on a sound "union

with the community" (p. 43).
Further discussion of the term "social interest" includes Dreikurs' (1953)

explanation: "Social interest is the expression of our capacity for give and take" G.9).
"Social interest" is actually Dreikurs' (1953) translation of Adler's German term
"Gemeinshaftsgefuehf'(p. 4). As interpreted, Gemeinshaftsgefuehl involves the

individuals' readiness to act for the welfare of others (Dreikurs, 1953). Typically, people
are

willing to cooperate within situations that are agreeable to them (Dreikurs, 1953).

However, in displeasing circumstances it becomes increasingly more difficult to remain a
"good comrade" (Dreikurs, 1953, p. 6). Adler maintains that positive social interest is
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based on one's feelings of membership to hislher community or group. Social interest is
expressed when the best interests are for the well being of the larger group (Dreikurs,
19s3).

Dreikurs (1953) believes that human beings respond differently to similar life
experiences and influences. Rather than simply reacting to life occurrences, individuals
learn from their experiences and adapt by developing new personal attitudes. Hence,

Dreikurs believes that adolescents through their involvement in service learning will
promote healthy personality development by gaining experiential knowledge that may
foster responsible character-building traits (Dreikurs, I 953).

Kohlberq's Moral Development Theory
According to Kohlberg (1981), cognitive development is a necessary but not sufficient
condition of moral reasoning development. According to Kohlberg, moral development
is a three-stage process with sub-stages beginning with egoism and progressing through a

view of morality as social conformity, and coming to an understanding of morality as the
consistent application of universal principles ofjustice (Foos, 1998). Kohlberg's original
research was exclusively based on males and in Kohlberg's scheme, females seldom

attain the highesf level of moral maturity; they tend to remain inthe middle stage of
social conformity, basing their moral reasoning on particulars of the social context rather
than on abstract universal principles (Foos, 1998).

Kohlberg hypothesizes that in the process of moral reasoning one undergoes a
series of invariant, structural transformations that are roughly age-related (Carter, 1984).

The cognitive-developmental approach to moral judgement focuses on the qualitative

form of the child's moral reasoning and on developmental changes in that reasoning.
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This approach explains human behavior as being continually evaluated on the grounds of
socio-moral rules, norrns and laws. In addition, the cognitive-developmental approach
points out that moral behavior also depends on the individual's ability to see the moral
implications of a situation and to organize and consistently apply moral rules and
principles to these situations (Lind, Hartmann, & Wakehut, 1985). Therefore, the basic
assumption of a cognitive developmental approach to the study of moral reasoning is that
as people develop, they tend to view moral dilemmas

differently.

Gilliqan' s Moral Development Theory
Kohlberg's work has been criticized because his theoretical base evolved from his
study of males and his suggestion that females seldom reach the males' level of moral

maturity. Gilligan's work is based on females and therefore creates
model for this

study.

a better

theoretical

\

Gilligan's research demonstrated that women are not necessarily reasoning
deficiently, but dffirently from men (Foos, 1998). Gilligan (1987) described female's
moral reasoning as a distinct paradigm within which to interpret moral questions rather
than as a deficient mode of male's moral reasoning. Gilligan (1982) emphasizes the

relationship between responsibility and morality. People develop morally as they
gradually become more capable and willing to assume responsibility. Morality provides
the basis for making ethical decisions. Gilligan bases the highest stage of decision

making on care for and sensitivity to the needs of others, on responsibility for others, and
on nurturance.

Gilligan (1982) reasons that women's moral development is often based ontheir
personal interest and a commitment to the good of others close to them. Frequently, this

1l
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involves giving up or sacrificing one's own well being for others. Goodness and
kindness are emphasized. Moral decisions often involve very specific personal
situations.
There is a growing recognition among many scholars on morality and moral
development that the "capacity for morality, including empathy, altruism, ffid
cooperation, is anatural part of the biological endowment of human beings" (Killen &

Hart, 1995, p. 319). In examples of model individuals exercising strong moral values,
they were highly motivated and "relatively unconflicted" primarily because their moral
values were in sync with their personal goals (Killen & Hart, 1995, p. 319). Their rnoral
values constituted their very identities as they defined their own welfare and self-interest

in moral terms and were relatively happy and fulfilled individuals.
Growth in one's stage of moral reasoning can be facilirated through educational
interventions, which expose an individual to the next higher stage of moral reasoning.

Also, exposure to moral conflict and the opportunity for detailed discussions concerning
moral issues are integral for advancement in moral reasoning. Thus, adolescents'
engagement in service work may prove to be an intenrention productive in advancing

individuals to a higher level of moral reasoning.

Kolb's Experiential Education Theory and Dewey's Experiential Logical Inquirv
David Kolb proposed a model that has guided the development of experiential
education since 1984. Kolb's model is a variation of the process of experiential logical

inquiry launched by the philosopher John Dewey more than half a century ago (Cone &
Ha:ris, 1996). Dewey (1938) said, "The belief that all genuine education comes about
through experiences does not mean that all experiences are genuine or equally

t2

educative... Everything depends upon the quality of the experience..." (Dewey, 1938,
pp. 25-26). In fact, over 60 years ago Dewey recognized that simply placing people in
the community to learn may not be enough to increase their understanding of their

experiences. Dewey applied a six-step process of inquiry which involved

(l)

encountering a problem, (2) formulating a problem to be resolved, (3) gathering data
suggesting solutions, (4) creating, (5) testing a hypothesis, (6) making warranted
assertions (1938).

Kolb conceptualizes Dewey's six steps as a four-stage experiential learning cycle
involving concrete experiences, reflection, abstract conceptualization, and active
experimentation (Cone & Harris, 1996), Learners are engaged in a cycle in which their

work forms the basis for written or oral reflection. Under the guidance of an instructor,
reflective work is used to form abstract eoncepts. Hypotheses are then generated which
get cycled back into further concrete experiences. Kolb's model has helped service-

learning educators develop an awareness of the role of reflection in relating the world of
concrete experiences to abstract theories (Cone

& Harris, 1996).

The notion that adolescents' involvement in service learning activities

will

enhance their social development has,support from Erikson (1968), Adler (1964),

Kohlberg (1981), Gilligan (1982), Kolb (1984), and Dewey (1938). The notion is that
through the participation in service learning projects, adolescents improve their abilities
to solve social problems and fuither promote their own personal and identity
developments.

13

Phenomenology

This study was designed around qualitative phenomenological methods to seek
the meaning of the participants' service learning experiences. To give this paper more
depth and its readers the benefit of understanding "phenomenology" a brief background
and definition of the concept has been made available.

The German philosopher Edmund H. Husserl (1859-1938) first used

"phenomenology" in scientific development. Alfred Schutz's work (1899-1959) was an
important influence in extending and firmly establishing phenomenology as a major
philosophical and social science perspective (Patton, 1980). According to Patton (1980),
by the term "phenomenology" Husserl meant the study of how people describe things and
experience them through their senses. In Patton's words, Husserl's most basic

philosophical assumption was in effect, that "we can only know what we experience by
attending to perceptions and meanings that awaken our conscious awareness" (p. 69).
Patton (1980) continues to explain that initially, all our understanding comes from
sensory experience of phenomena, but that experience must be described, explicated, and

interpreted. Phenomenology is the study of experiences and they ways in which we put
them together to develop a worldview. It carries an assumption that there is a "structure
and essence" to shared experiences that can be determined (Patton, 1990, p. 70).

In summary,

a phenomenological study is one

in which human experiences are

examined through the detailed descriptions of the people being studied. Understanding
the lived experiences marks phenomenology. As a method the procedure involves

studying a "small number of subjects through extensive and prolonged engagement to
develop patterns and relationships of meaning" (Creswell, 1994, p. l2).
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Phenomenological interviewing, as used in this study, is a specific type of in-depth

interviewing grounded in the theoretical tradition of phenomenology.
Relevant Research
The articles reviewed date as far back as 1977. Much of the literature reviewed
here relates to the influences that participation in service learning has on adolescent

development. For the purposes of this paper, personal and intellectual development will
include self-esteem and moral values, beliefs, and attitudes, critical thinking skills, risk
taking, and achievement motivation; and social and political development will include
social responsibility, civic participation, and appreciation for diversity and political

efficacy.
P.

ersonal and Intellectual Development

According to research on service learning, service impacts students in their
cognitive and affective development. The cognitive benefits support the use of seruice by
schools for citizenship education and for developing skilled learners. Academically,
research suggests that service prompts the use of higher-order thinking skills, including

critical thinking skills and problem-solving skills (Boyte,199l; Budin, 1993; Conrad &
Hedin, 1977; Kahne & Westheimer, 1996). Students often have to make decisions that
directly affect the person(s) or organization(s) be.ing served. These decisions may need to
be made quickly and in conjunction with other students or supervisors, requiring skills

of

communication, cooperation, and teamwork. Therefore, other cognitive benefits related
to higher-order thinking skills may develop, such as the ability to communicate

effectively with other members of the community and to work with peers to meet

a need

or to complete a task. Through interaction with other members of a corrmunity, service

l5

enhances communication skills and provides opportunity for cooperative work (Bender

&

Brown, 1994; Budin, 1993; Conrad & Hedin,1977).
Research suggests that service learning also promotes ernotional and social

growth in individuals. For youth, feelings of accomplishment and achievement through
service may build self-esteem (Budin, 1993; Morris, 1992). Through serving others,

youth feel a sense of need and have the opportunity to make a difference for another
citizen, for an organization, for a coilrmunity, and ultimately for the common good of the
democracy (Reynolds, 1998). Therefore, service may affect the social and emotional
development of youth through their acceptance of responsibility. Accepting

responsibility in serving the common good builds self-esteem, promotes belongingness,
and offers a sense of appreciation, but

it also prepares youthful citizens for their futures.

These examples of the cognitive and affective impact of service on students enhance

development of citizen commitment to one's community.

While the development of self-esteem is important to all individuals, for
adolescent girls, involvement in service learning activities may provide experiences that

builds self-esteem without feeding into the popular culture messages which emphasize a
relationship between self-worth and physical attractiveness. Achievements in the
community allow young women to establish relationships outside their immediate circle.
Pipher (1994) states, "Mary adolescent girls are self-absorbed. It's not a character flaw;

it's

a developmental stage. Volunteer

work, good deeds for neighbors and political

action help girls move into the larger world. They feel good about their contributions and
they become rapidly less absorbed" (p. 258).

l6

Middleton & Kelly (1996) hypothesized that high-school-age adolescents
participating in service learning would demonstrate higher levels of positive personality
development than would control group participants of the same age. This study by

Middleton and Kelly employed both quantitative and qualitative measures of personality
development.

Quantitative results of their study indicated no differences between the treatment
and control groups. Unexpectedly, Middleton

& Kelly (1996) found an actual decline in

scoring under the social interest category. This decline in participants' social interest
scores may be indicative of the development of a negative attitude from adolescents'

initial volunteer experience of helping others. These particular adolescents did not
express an enhanced commitment to serving the needs of others during their service

learning

project.

-ir

The qualitative analysis of their study, however, produced meaningful results in
support of the researchers' proposal that participants would demonstrate higher levels

of

positive personality development as a result of their service learning. Student
participants described events that had positive behavioral, affective, ffid cognitive effects
when asked to identiff a notable incident from the service learning experience. Incidents
noted by students included an enhanced ability to help others and develop new
relationships as well as an increase in self-esteem, Students also reported an increase in
empathy for others and a greater awareness of life circumstances beyond their families
and own social networks (Middleton

& Kelly,1996, p. lal).

According to Middleton & Kelly (1996), the difference in results between the
quantitative and qualitative designs might be explained three ways (p. 140). First, it might
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be that adolescent participation in service learning has no significant effect in increasing

levels of positive personality development. Secondly, it is quite possible that by asking
students to talk about notable incidents from their service learning experience, as in the

qualitative method, researchers allowed students the opportunity to process their
experiences in a narrative and personal format. (The opportunity for students to discuss
and process the community experience was not available within the quantitative design.)

Thirdly, the amount of time that students spent doing service learning work was relatively
modest and may not have been of "sufficient depth, intensity or duration" to affect
students in the manner that was hypothesized (Middleton

& Kelly,

1996, p.

la0). In fact,

in another study, Williams (1991) found significant gains in students'personal and social
responsibility through service learning work only if participation exceeded 10 hours. In
other words, the time element is important, particularly to the educators who incorporate
service learning programs into their curriculum. As the research indicates, students'
service learning experiences are most beneficial if they continue over a period of time
that would include months and even years.

'

Newmann (1983) studied student testirnony of their service learning experiences

using student interviews and observations by research staff. The interview asked students

if they had ever experienced

a situation where they worked hard and tried their best and

if

they had ever experienced a situation that caused them to question their values. The
results of Newmann's (1983) study indicated that cornmunity service offers new and

challenging experiences more frequently than other settings. Students tend to talk more

with others about their personal experiences regarding their service learning projects than
about activities in other settings. Control group participants mentioned community
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service either most frequently or second-most frequently on four of the seven criteria
used ( I 983).
Calabrese and Schumer ( 1986) studied the effects of service learning work in

alienation among adolescents, expecting to find levels of alienation reduced following
service learning work. The results of this study indicated a significant reduction in
feelings of alienation and isolation for students who participated in a service learning

project. Further, students who continued their service learning experience past the l0week period proved to have more lasting effects of lower levels of alienation than
students who ceased participating at the lO-week

mark. Again,

as found

Kelly, 1996; and Williams, 1991, time proved crucial to the program's

in Middleton &

success.

In the Calabrese and Schumer (1986) study another significant finding in both
treatment groups was a decrease in problems associated with discipline (p. 684). One
may speculate that the results of the study support the hypothesis that adolescent levels

of

alienation would be reduced because of the following elements: increased student
responsibility, positive community feedback, small group interactions, frequent meetings
and a sense of camaraderie among the students who were associated with the service

learning project. Also, some students' desire to continue voluntary involvement past a
10-week initial period suggests that participation in service learning for these adolescents
had positive effects beyond the reduction of alienation and isolation. This is important
because the realm of possible benefits that youth experience because of their service

learning activities has the potential to be limitless.

An unexpected finding in Calabrese and Schumer's (1986) study was that the
majority of students who continued with their service learning project afterthe first l0
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weeks were female (p. 68a). Further, females had high grade point averages and were
considered "bright" (p. 684). Perhaps this model of service learning provided these

bright adolescent females with the opportunity to fulfill some unmet needs in terms

of

cooperative work and noncompetitive problem solving. Calabrese and Schumer
concluded that this might be an indication that school environrnents are geared to meet
the needs of males and can thus be a cause of alienation among bright females. "On one
hand, bright females are told to compete with their peers and on the other, they are told to

work cooperatively" ft1. 685). The unintended look at gender is an important finding
because additional exploration around female adolescent's personal development such as

self-esteem or social interest may provide researchers with valuable insight regarding
female identity formation.

Another study by Allen, Philliber, Herling, and Kupermine (1997) regarded teen
pregnancy and academic success. Adolescent participation in service learning was found

to be effective in preventing pregnancy (Allen, et. al, 1997). Researchers at the

University of Virginia followed 695 male and female high school students from diverse
backgrounds in

l3

states between

l99l

and 1995. Nearly 85 percent of these students

were girls. About half of the students participated in the Teen Outreach serice learning

program, in which they engaged in volunteer work ranging from visiting hospitals and
nursing homes to tutoring their peers. Additionally, these students also discussed their
service learning experiences in classroom sessions, which were held at least once a week.
The remaining students served as the control group and did not enroll in the Outreach

program. The researchers assessed the two groups of students before and after the ninemonth-long course, finding that 9.8 percent of the adolescent females who did not
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volunteer in the Teen Outreach program became pregnant. In contrast,4.2 percent of the

girls who did participate in the Teen Outreach program became pregnant. These findings
were supported by the belief that by participating in service learning activities, female
adolescents become more capable and autonomous (Allen, et. al, 1997). In other words,

involving female adolescents in service learning programs has quite possibly provided
opportunities for young women to make different decisions regarding sex than their same
aged peers who are not service learners.

Allen, et. al, (1997) also looked atthe role service learning played in academic
achievement (1997). Although adolescent involvement in service learning was not
related to an increase in students' general knowledge, studies did not indicate that use
classroom time for service learning purposes actually diminished knowledge (Alt

of

&

Meldrich,1994; Watermffi, 1993). Studying the element ofschool failure, however, did
prove to be significant. Allen, et. al, found that 46 percent of the adolescents who did not

participate in the Teen Outreach program failed a course, while only,26 percent of the
students who participated in the Teen Outreach failed a course.

Academic success was studied by Mabry (1998) involvingZ3? undergraduate
students enrolled in a service learning program. These students completed pre- and postcourse questionnaires. The results demonstrated that students who served fewer than 14

hours perceived significantly less academic benefit from service learning than other
students (Mabry, 1998). Another factor regarding academics was whether or not students

were in contact with those benefiting from their service. Students with little or no contact

with beneficiaries of their service reported less academic benefit of service learning than
students with some or continual contact with service beneficiaries (Mabry, 1998).
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Mabry (1998) also found that students who talked about their service experiences

with both their instructors and on-site supervisors, in addition to other students, perceived
greater academic benefit from participation in service learning than other students.

Taken together, the results imply that the number of service hours, contact with
beneficiaries and reflection time with instructors and supervisors make a difference in
students' academic outcomes (Mabry, 1998). These findings support Youniss and Yates
(1997) work surrounding the concept that if youth engage in service that is supported by
adults whom they respect, the reflection process comes naturally.

Astin and Sax (1997) found that students engaging in service-learning projects
were significantly more likely than non-service-learning participants to spend 20 hours
per week or more studying and preparing for classes. In contrast, the non-service-

learning students were significantly more likely than their service-learning counterparts
to engage in three hours or fewer of studying. Though this data and other studies are
encouraging, Astin and Sax note that there are clearly differences between students who
study 20 hours per week and those who study three and that we cannot link those
differences to service-learning alone. Astin and Sax suggest that it be just as likely that
the students who are willing to work harderby studying an average of 20 hours perweek
are also more

willing to participate in a service-learning program.

Moral, Social and Political Development
Social and political development is a recurrent theme in an article by Zoerink,
Magafas and Pawelko (1997). These authors suggest that service learning fosters social
and political growth in at-risk

youth. Service learning programs for adolescents

are

believed to instill core values such as developing a sense of the self as a competent giver
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in society rather than

as a dependent

receiver. Important for an adolescent in this process

is developing a sense of social responsibility and experiencing a measure of success by

feeling needed and appreciated (Zoerink et al. 1997). Acceptance of social responsibility
may include such things as the degree of success with which the student accomplishes

individual goals and completes service learning projects. Other components of accepting
social responsibility may include demonstrating the ability to cope with difficult
situations, owning one's own feelings in interpersonal discussions, and proving to be
accountable in group work.
Researchers contend that service learning places students in challenging

situations, which promotes social growth and political efficacy. These challenging
situations require adolescents to face real problems and consequences (Wade
I

996). In

a review on service learning in schools by Conrad

(

& Saxe,

l99l ), findings were

consistent that service leaming experiences do foster social and political development in
adolescents. Newmann and Rutter (1986) in their study of adolescence and service

learning found modest gains in adolescent's sense of social responsibility and sense

of

personal competence. This is an important finding because it is a coilrmon purpose

of

educators to inspire our young learners with the experiences that it takes to produce

strong, resourceful and independent adults who give back to their communities and the
larger world.
Berman (1990) has made the case for education that promotes social

responsibility. Berman (1990) believes that helping students to develop a sense of social
responsibility also means directly and intentionally nurturing in them a positive and
empowered relationship with society (p.

6). In other words, his statement

means that
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teaching and learning must be linked to the goals of educating students: to both
understand why things are the way they are and how things got to be that way.
Results of a study by Youniss and Yates (1996) support the view that adolescent
service learning experience can "stimulate reflection on sociefy's political organization
and moral order" ftr.

271). However, since the study's design was descriptive in nature it

prevents causal conclusions about the effects of service learning on adolescents.
Nonetheless, the findings illustrate the potential for a "conceptual framework linking
service to transcendent reflection and identity development" (p. 278). In other words, the
researchers believe that through the process of reflecting on the actual service learning

experience, adolescents are capable of enhancing the development of their own identities.

Youniss & Yates' (1996) study asked students to write one-page essays on two
different occasions during their yearlong service learning experience. Students were to
reflect on their experiences and feelings toward the work that they did. A majority of
these students revealed some level of "transcendence" through their service experience
such as communicating an understanding that people who are homeless are like anyone
else and "theorizing about responsibility for social inequity" (p. 2SZ). Students were also

found to move from smaller to bigger transcendence between the two essays that were.
written during separate points during the comrnunity service experience. This finding
suggests a developmental process associated with the service learning experience. Thus
the researchers conclude that service learning activities can be an "occasion for

stimulating a developmental process" that can effectively direct the adolescents to place
themselves as part of a larger sociohistorical order, which is an essential step in a lifelong

identity process (p.276). The types of service learning that stimulate these
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developmental and identity processes discussed by Youniss and Yates were not addressed

by this study (p. 283). I believe an important component in the evolution of service
learning programming is for future research to consider what type of service stimulates
adolescent critical thinking skills, reflection and identity development processes.

Mabry's (1998) study considered the amount and kind of contact participants had
with service beneficiaries, and both the frequency and variety of reflection activities built
in the service learning program. Mabry (1998) found that newcomers to service learning
could be affected positively from the experience. Participants without previous

colnmunity service experience as well as participants with irregular community service
experience had significant positive changes in their civic attitudes (Mabry, 1998). These

findings support the notion that service learning is a useful form of civic education for
both experienced and inexperienced seruice learners (Mabry, 1998).

Mabry (1998) also found that the number of service hours played an important
role in increasing social values and civic attitudes among participants. A significant
positive change in civic attitudes was found within the group of students who completed
I 5 to

l9 hours of service learning tirne compared to those completing

14 or fewer hours

(Mabry, 1998).
Differences in the extent of students' contact with those benefiting from their
service led to significantly different outcomes. Among those who had continual contact

with beneficiaries, there was a significant positive change in their personal social values.
This group also scored significantly higher on this post-course measure than those who
interacted with beneficiaries little or none of the time. The groups of students with some
or frequent contact and with continual contact also had significant positive changes in
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their civic attitudes. In addition, the group that had little or no contact with the
beneficiaries of their service had negative changes in their personal social values and

civic attitudes, although these changes were insignificant (Mabry, 1998). In other words,
the service learners' personal interaction with their service beneficiaries is a valuable
component in the success of a service learning program.
Some studies have shown

little or no connection between service-learning

experience and intentions to be involved in service learning later in life (I.{ewmann &

Rutter, 1983). However, other studies have connected high school students' participation

with a likelihood of future service (Melchoir &. Orr, 1995; Youniss & Yates,1997,
Mabry, 1998).
Summary
The impact of seryice learning on adolescence is believed to be positive by many
experts in the field. This review of literature discussed studies demonstrating many

positive effects of service learning on adolescents including a reduction in alienation,
isolation, ffid discipline problems; increased social and personal development; advanced
moral, social and political identities; decreased academic failure; enhanced social interest
and intended future civic participation; and decreased incidents of teen pregnancy.

Studies producing insignificant results existed but were relatively few in number and had

likely explanations such

as design implications or experiments that were too

brief. The

current research is needed and unique because this study focuses on the influence that
service learning has on the lives of young women.
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Researchl0uestion

How do adolescent females perceive the effect their participation in service
learning has on their moral, social and political values, beliefs, and attitudes?
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CHAPTER III : METHODOLOGY
In this chapter I present the research question followed by a description of the
research design, and the key concepts and operational definitions. The chapter continues

with characteristics of the study population, descriptions of how the research sample was
obtained and data collection instruments used. The chapter also includes a discussion

of

measurement issues and data analysis procedures. In the final sections of this chapter,
procedures for the protection of human participants are addressed as well as strengths and

limitations of the study.
Research Question

This research addresses the following research question. How do adolescent
females perceive the effect their participation in service learning has on their moral,
social and political values, beliefs, and attitudes?
Research Design

My study employs

a qualitative design using in-depth open-ended interviews

generating themes regarding moral, social and political ideologies in adolescent females.

This case study was designed around phenornenological methods to seek the meaning

of

service learning experiences. Students who were engaged in a service learning program
were asked to identiff issues that related to their experiences and how those experiences
impacted their learning. Students were also asked to consider the impact this learning has
on their personal development and their development of a relationship with the

communities in which they live, This case study is phenomenological in nature because
the focus is on what the participant experienced and later expressed in her own language
to the researcher (Rudestam & Newton, 1992, p. 33). Participants are guided by the use
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of open-ended interview questions to tell their stories based on their personal
experiences.

Kev concepts and Operational Definitions
The key concepts in this study are "service learning", "social interest" , "agency",

"morality", and "social and political ideology". The operational definitions of these key
concepts are as follows:

.

Service learning is an educational process wherein service is provided in response to
the needs of the community, but the service is recognized as part of the student's

learning experience. Community service becomes service learning when it fulfills
these

criteria. Service learning connotes an overall philosophy of education and

involves the positive and altruistic qualities of youth. It offers young people
opportunities to use their leadership skills and use what is learned in the classroom in
a

.

real-life setting.

Social Interest is the lasting regard for humanity and the preparedness to act for the

welfare of others; capacity for give and take.

.

Agency is the ability to act upon one's own life.

.

Morality is a set of principles regarding what is right and wrong.

.

Social and political ideology is the stimulated reflection on society's social and

political organization.
Study Population and Sample

This case study included two female adolescents between the ages of 17 and 18.
Both participants were senior high school students enrolled in a service learning elective
course. These two participants were engaged in their current service learning experience
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for one school semester. Both participants were geographically located in a suburban
area of a large midwestern

city.

Participants were recruited through a purposive sample. Participants were chosen
because of their gender, senior class status, and enrollment in the service learning elective

course. Fourteen females were invited to participate in the study. Two students
volunteered to participate in the study and completed and returned their consent forms.
These two students completed the personal interview and therefore were considered

in

this research.
The location of these interviews was in a classroom of the large midwestern
suburban high school from which the students were recruited. Audio equipment was set
up to record the interviews.

Measurement IssugE
Systematic error may occur as a result of the face-to-face interview format. As
discussed in Rubin and Babbie (1993),'owhenever you ask people tbr information, they
answer through a filter of what

will make them look good" (p. 157). This filtering of

information is expected in this study as well. Based on Gilligan's contention (1982) that
female development stresses connectedness between individuals, I expected the
participants to interview in such a manner that their answers would be somewhat

reflective of the natural desire to 'connect' with me

(Gillig*, l9S2). I expected the

participants to indicate that they had experienced a noticeable difference in their own
personal development as a result of their service learning experience.
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Data Collection Instrument

Information was obtained from participants through open-ended, one-to-one
interviews conducted by this researcher. The intervierv question outline (Appendix A)
was followed for each interview. Explanations and follow-up questions were added for
purposes of clarification and expansion of statements.

This researcher pre-tested the open-ended interview questions with three
colleagues, one of whom is the Service Learning Program Manager for the Girl Scout

Council of Greater Minneapolis.
The participant interview was preceded by a verbal review of the written consent

form and an opportunity was given for participants to ask questions about the research

study. Each interview lasted between 30 and 40 minutes. Both interviews were
conducted between April 27, 1999 and April 29, 1999 by this researcher. With the

permission of participants, both interviews were recorded by audio equipment. Both
interviews were then transcribed to allow for repeated review of the data.
Data Analysis Procedures
The data analysis process in this case study included content analysis of the

interviews to identiff themes and patterns. The data was categorized by subdivisions of
the research question and then examined for themes arrd patterns. In organizing the

interview data, I pattern coded the data and established a connection, patterns, and
relationships among the data.
Protective Measures
The Institutional Review Board of Augsburg College, IRB # 99-21-3, approved
the use of adolescent female human participants for this research.

All materials including
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consent forms, audio tapes, transcription and any other written materials were kept in a

locked cabinet when not in use. This researcher only used these materials for
interpretation.
Participants completed and signed a consent form, as did their parents or legal
guardians due to the age of the participants. Participants and parents/guardians were
reminded that participants were allowed to skip questions or cease their involvement in
the research at any time during the interview without affecting their current or futwe

relationship with the high school or Augsburg College. The consent form (Appendix B)
stated that participant's interviews would be audiotaped. Both participants agreed to
have the interview audiotaped. Additionally, participants were informed that there was

no direct benefit to them for participating in the study other than an opportunity to
process their service learning experience in a one-on-one

interview. The other potential

indirect benefit regarded the contribution to,knowledge and an improved understanding
of the potential for personal growth that involvement in service learning may create.

After data from the audiotapes was analyzed, all tapes were destroyed. All
materials collected during the research were treated with confidentiality and the
participants themselves have not been nor will they be identified.
Strengths and LimitaLions
Strenglhs in this study include the in-depth open-ended interview format.

Another strength is that this researcher allowed the participants to tell their story about
their service learning experience and what their experiences meant to them. This is a
strength affirmed by the Middleton & Kelly ( I 996) study that included both quantitative
and qualitative measures. The quantitative results of Middleton and

Kelly's study
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indicated no differences between the two study groups; however, the qualitative approach

did indeed. It was discussed that the possible reason behind the difference in the two
method's results was that students were given an additional opportunity in the qualitative
method that allowed for the processing of their experiences (1996).

Limitations of this study include the lack of a quantitative analysis. Incorporating
a qualitative analysis and a quantitative analysis

would offer a more complete analysis of

the phenomenon. Another limitation of this study was that the data was limited to two

participants. Also important to the limitations of this study is the social persuasion that a
face-to-face interview may produce and consequently affect the participants' interview
answers.

CHAPTER V: FINDINGS AND DISCUSSION
This study is a qualitative examination of how adolescent females perceive the
effects of their participation in service learning has on their moral, social and political
values, beliefs and attitudes. In this chapter I present the characteristics of the study
participants, the analysis of the study interviews, and a discussion of the findings.

Following the findings and discussion, I address my study's strengths and limitations and
present the implications for Social Work practice and research.

Characteristics of the Studv Population

Two adolescent females (n

- 2) participated in this study. They were seniors

in

high school enrolled in an elective service learning course. Both participants completed
their service learning hours during the current school semester, between the months

of

January and June of 1999.
Procedures

In-depth open-ended interviews were conducted with two female senior high
school students in order to seek the rneaning of their service learning experiences. Both

participants were interviewed in April of 1999 regarding their service learning experience
during the current school semester. The data were analyzed to understand the
phenomenological meaning behind the participants' responses. In this process, this
researcher looked for corlmon themes regarding the moral, social and political values,

beliefs, and attitudes of the participants and what these experiences meant to the student
participants.
The students enrolled in the service learning course were responsible to irJentifu

potential service sites and approach a supervisor. Their classroom instructor was
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available for support and to generate ideas for possible locations. Once the students
chose a service learning site, their classroom instructor discussed the placement with the
students and their site supervisor the goals and objectives for their service learning

experience.
Case Descriptions

This case study included two female adolescents betweenthe ages of 17 and 18.
Both participants in this study were European-Americans from middle class families.
Both participants were senior high students enrolled in an elective service learning
course. These two participants were engaged in their current service learning experience

for one school semester. Both participants were geographically located in a suburban are
of a large midwestern city. School administrators describe this institution as a middleclass school.

The participants played an active role in selecting their service site. Both

participants shared with this researcher that they independently chose their service
learning site. Their classroom instructor was available for feedback and suggestions
should the students request assistance. The participants each chose a site that was in

fairly close proximity to their school.
Participant #l chose to do her service hours in a Battered Women's shelter. This
participant carried out structured activities with the children in the shelter. Activities
included playing games in the shelter and spending time outside doing various activities.
Participant #2 chose to do her service hours in an elementary school art room. This
participant assisted the classroom art instructor in the preparations for art and craft
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projects. She also assisted the children in handling art utensils and working on their
prolects.
The service learning course that these participants were enrolled in has been part

of their High School's course offerings since 1997. The school's expectation of the
students is that they volunteer a minimum of 5 hours per week throughout the semester
and complete daily journals and weekly essays, do class presentations and complete a

final project related to their service experiences. Each student must initial and sign

a

service learning agreement to gain admission into the course (Appendix C).
Persorlal and Intellectual Development

In interviews, students openly discussed their reasons,and influences for enrolling
in the service learning cotuse and completing service hours. Both participants first
learned of the importance of service from their parents'and later found reinforcement

of

the value of senrice through their faith corrmunity, their school, and their social

community.
Both participants expressed a fondness for children and a strong desire to be
helpful to others. Each participant's strong desire to help others was the reason she
elected to take this service learning course. The students' interest in working

with

children prompted the type of service they wished to pursue. This finding is in support

of

Erikson's (1968) argument that it is important to allow adolescents an opportunity to
choose their own roles to explore. In choosing a role for himself or herself, an adolescent
can discover an area where they are best suited. Students who find their activities

interesting, enjoyable, worthwhile and/or in which they see themselves as making a
positive difference in the lives of others, offer a more positive auitude towards service
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and a willingness to continue their efforts in similar or even more challenging

environments. In other words, it is important that students and instructors consider that
the difference between a positive and negative attitude toward service work may be
whether the activity chosen is one that students find interesting and fun or one through

which students could see themselves making a difference in the lives of others. One of
the participants (#2) summed this up perfectly in her statement,

"My advice [for

individuals thinking about doing service work]? Choose a place that you can relate to.
This may increase the amount of enjoyment [you] get out of the experience. The people
[you are] serving will also get more from them."
Self-Esteem
Each participant made comments regarding how she believed her service learning

experience had positively changed her attitude and/or reaffirmed her attitude about

helping others. Through this positive change in attitude, the participants gave an example
supporting Dreikurs' (1953) "social interest" phenomenon. Dreikurs maintains that
through an adolescent's involvement in service learning he or she gains in personality
development and is able to work for the best interests of the larger group. Additionally,
both participants noted that although their service was aimed at helping others, they
personally benefited from their work.

They described themselves as feeling good about themselves and proud of their
accomplishments because of their service work. One participant
about myself because it's [service] a good thing to

(#l)

stated,

"I feel better

do." The other participant (#2) stated,

"I realized how much fulfillment that can come out of it [service] and how much
enjoyment." These young women were given an opportunity to make

a

positive

JI

difference in the lives of others. Through the service experience and its reflection, the
participants became aware of personal satisfaction. The feelings of personal gratification
and

fulfillment were gained from bringing pleasure to the children with whom they

worked and from receiving affirmation from their mentors. Several studies (Budin, 1993;

Morris, 1992; Reynolds, 1998) support the finding that service experiences create
situations wherein the self-esteem of an adolescent is enhanced.
Social Skills
The participants observed the varying needs of the children with whom they

worked. Some of the children's needs that the participants recognized were individual
attention and assistance in expressing oneself appropriately. The participants expressed
concerns about giving children the individual attention that the children were seeking,
and also looked for ways to enhance the children's

lives. One of the participants (#l)

observed that "you should set a good example. . . by practicing what you preach." It is
clear to this researcher that the participant considers herself a role model and has chosen

to leave an impression with others that service work is important and should be done.
The other particip arfi (#z)said that she holds herself to "very high standards." She
continued to say, "When I work with the kids I put them before myself." In particular,
both participants identified a value in contributing to the children's self-confidence levels
and competencies.

In the course of their service learning activities, the students who participated in
this study reported a growth in their social skills. The participants indicated they
practiced patience and learned to work with people of various ages, including children
and adults. One participant (#2) commented that because of her service learning
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experience she "learned how to work with people of different ages." Additionally, the
participants expressed a value for approaching people with respect as well as recognizing
diverse backgrounds. Both participants demonstrated a wish to learn more about other
cultures to develop a better understanding of the people they were in contact with,
deepening their level of respect. Both participants had opportunities where they were
needed to console an upset child or work with a child who was having

difficulty

expressing himself or herself.
The responses of the students reflect responsibility and morality as their values
are placed on the human aspects of personal communication and compassion.

Gilligan

(1982) emphasized the relationship between responsibility and morality. Gilligan's belief
that people develop morally as they gradually become more capable and willing to
assume responsibility is supported by this study. One of the participants

(#l) commented

that she wished to take care of one of the children she worked with in a "motherlyl'way.
This participant's reference to working with a child in a motherly way is evidence

of

appropriate moral development. This finding supports Gilligan's idea that for fernales,
the highest stage of ethical decision making is reflective of her sensitivity to the needs

of

others, on responsibility for others, and on nurturance.

Moral, Social and Political Development
As the young women participated in seruice learning activities, they confronted
similar issues. These issues included an awareness of how destructive stereotypes can be,
an understanding of the problems associated with poverty and a concern regarding

societal images that denote violence among our nation's children. The behavioral and

emotional needs of children were of great concern for both students. The participants
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shared stories of children's behavior that resulted in regular interventions of behavioral

management. The students (#1 and #2 respectively) wondered what in these children's
lives could cause them to become "upset so easily, "or why they "couldn't control
themselves." One participant (#2) shared an insight in that she wondered, "what are they
[the children] growing up with [for adult role models] zurd what are they watching on

TV?" This finding is interesting

because this participant ponders the idea that the child's

behavior may be a result of his or her environment. This participant (#2) continued to
say,

"I know that kids are growing up seeing

teenagers without high standards for

themselves. They see kids growing up and turning into drug dealers by my age. They
grow up in that kind of environment where their adults aren't the most involved in their

life and they aren't surrounded with positive older role models. I show them that you can
be older and

... still be cool by following the rules." This finding provides

an example

of

young service learners challenged with real problems. In response to these challenges the
participants demonstrate behavior that are in alliance with the findings of Youniss and
Yates (1997). Because the participants were given opportunities to voice their opinion
and problem solve, they saw themselves as having "agency," which was described in an

earlier discussion as the feeling of having power to affect the welfare of humankind.
Researchers (Wade

& Saxe, 1996; Conrad, l99l; Newmann & Rutter, 1986; Berman,

1990) discussed the significance of youth who are faced rvith real problems and
consequences and found modest gains in adolescent service learner's social responsibility
and personal competence.
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Human Diversitv
As students encountered the effects of negative stereotypes in society, the
discussion included how important it was for students to leam about cultural awareness
and cultural

pride. Both participants stressed the fact that the country is in constant

change and that (# I ) "we [all people including myself] should be aware of what they

[people other than myself] value and where they are coming from so you can reach into

their lives." The students (#l) shared that they found it very important to "know different
things about people so you can understand them and relate to them.. . and better respect

others." One student (#l) shared her insight around non-white cultures' possible
difficulties accepting services from people who are white with the following remark, "I
think it is hard for them [people from non-white cultures] to just take help from white
people. What involves human diversity ... affects me." This statement demonstrates a
beginning understanding of race and racism as a central issue in our society that runs
against the

'Melting Pot' theory, which is a theory that

has community support by the

majority culture.
Values Behind Service Work

As students encountered the effects of poverty in their service learning
experiences, participant reflections revolved around the idea that anyone could be poor.
Students were asked their beliefs about how important

it was to them to donate time

and/or goods to benefit others. Both students found it very important to volunteer time to
serve others. One student

(#l)

responded,

"It is really important to help other people

because you never know when you are going to need help

yourself." This response

suggests a type of good deed exchange where through the act of helping others, a person
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makes an investment in the future where the previous giver could possibly be on the

receiving end. Both students shared stories that their service learning experience shaped
their attitudes. One student (#l) said, "before I did this [service learning work] I

wouldn't think conrmunity service mattered." The other participant (#2) shared a similar
response, "my response was affected by

*y

experience because I realize how much

fulfillment that can come out of it [service learning work] and how much enjoyment."
Student responses regarding donating money or goods to others included the

following statement (#2), "I believe what you do with your money says a lot about who
you are. It's what is so close and so important to you is what you spend your money on."
The other participant (#1) responded to the same question in the following way, "You
should donate. My mom is a single parent and when we were really little she had to go
on welfare. Now we always give to the food shelf and Toys for Tots. Anybody can be in

this position fliving in poor or impoverished conditions]." This statement is a reflection
of the participant's transition from seeing people as "others" to understanding that the
people they are helping are no different than themselves. This participant demonstrates a

higher level of thinking in her indication that service was a way of giving back to the
conlmunity that had given to her family in their time of need. The participant
demonstrates empathy and understanding in her statement that anybody could be in a

position where help is needed and inferring that all people have similar needs such as the

"we're in this together" concept. Although the act of giving money and other items to
those in need may have been values prior to this service learning experience, what has

possibly changed for these participants is the understanding that simply giving money to
charity is not enough and that they are able to give differently.
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Future Civic Work

Both students expressed an interest in continuing service activities after
graduation. One participant (#2) had already committed herself to a summer of serving
others through home building and work in soup kitchens. The students said they would

like to continue participating in service because they enjoyed helping people and felt

fulfillment through their service work. One participant (#2) shared that her relationship
with God and her beliefs as a Christian were important in her decisions to serve others.
This student stated, "For me, it is my beliefs as a Christian and my inherent belief in
myself that it doesn't matter how tired I am or how bad a day I had, I'm still going to go
and help and give my all because other people have things that matter in their lives too.

The service learning experience has been a way for me to actively go out and do it [the
service hours]. It gave me the actions to back up my beliefs." In doing service oriented

work, this participant

sees

herself as "serving God." This participant's faith has led her

down the path of service.

As students considered their relationships with and responsibilities to the
community, a common theme emerged regarding their responsibility to effect change

within themselves

as

well as within society. Although both students shared the belief that

because of their youthful age they lacked the ability to be an "authority figure," both

students considered that because of their service learning experiences, their attitude about

individual roles inthe larger coilrmunity has changed, One participant (#l) said, "I used
to think that the community is so big that not every single person has a position in the
community, but... we do, and I hadn't really thought of that until now." The other
participant (#2) stated that, "now I can see myself more open to the larger community
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after having done this [service learning work]. This experience was a good starter for

me."

Because the participants now see themselves as a part of the larger community,

they have interpreted their service experiences as vehicles of empowerment. Through
these experiences, the participants found in themselves an ability to make a difference on
a larger

level. These adolescent females are beginning

a transition from passive

participants to active "agents" in an adult world.

Important to the concept of service learning is that students learn while doing.
Therefore, service learning is a form of experiential education and as Dewey (1938)
philosophizes, genuine education is the result of the actual experience itself and its

reflection. In this study, the participants had opportunities to reflect on their service
experience with their site supenrisor, their classroom instructor and also with this

researcher. As Kolb (1984) contends, it is this process of reflection that young learners
are able to form abstract concepts from concrete experiences.

One may draw several conclusions about the service experience and its effect on
the moral, social and political ideologies of the two participants. The responses of these
students affirmed the research question of this study, which was,

"How do adolescent

females perceive the effect their participation in service learning has on their moral,
social and political values, beliefs, and attitudes?" Overall, this study showed that the

participants' involvement in service learning did affect their moral, social and political
values, beliefs and attitudes.

In most cases their experiences were similar to those reported in the literature
about service learning, identity development and therefore, have implications for the
expansion of service learning progrErms for youth. In this study, student participants
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confirmed the use of problem-solving skills, communication skills, and cooperative work

skills (Bender & Brown,1994; Boyte, 1991; Budin, 1993; Buswell et al., lg82; Conrad &
Hedin, 1977; Kahne & Westheimer, 1996; Youniss & Yates,1997). Participants also
expressed their personal growth through service by describing and expressing their

accomplishments and the sense of fulfillment they experienced. The service learner
benefits through doing service and also discovers an individual role within their

community. Erikson (1968) describes this role within the community as a "niche"

fu. 156). Youniss and Yates (1997) stated that by giving youth opportunities to voice
their opinion regarding social problems, that they see themselves as having 'oagency,"
which is the feeling of having power to affect the welfare of humankind (p. 36).
Self-esteem is another area that personal growth has been documented. The

participants in this study had the opportunity to see themselves as positive contributors to
their coilrmunities and they reported feelings of enjoyment and fulfillment. As noted
earlier, enhancing an adolescent female's self-esteem is very important because of the

high values based on physical attractiveness (Pipher, 1994). In this study, the responses
of students provided positive examples of how service can help young women find value
in themselves because of the work they did in lheir corlmunities.
In this study, the participants learned about their community and problems.

Working with community members helped these young women learn about maintaining
the common good. This research shows that service learning raises an awareness

of

community problems and social injustices while incorporating lessons on civic
responsibility (Conrad & Hedin , 1977; Youniss & Yates , 1997).
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Phenomenological Understanding of Igterviews

As presented in the review of literature, a phenomenological study is one in which
human experiences are examined through the detailed descriptions of the people being

studied. This researcher studied two participants' experiences related to service learning
in this phenomenological study. Throughout the findings and discussion chapter of this
paper, this researcher has drawn upon participants' phenomenologically oriented
responses, including how participants felt about themselves regarding service; a belief

that everyone should do service; serving others based on faith; and the self discovery that
even as adolescents they, too, are part of the larger community and have the power to

bring change.
Participants shared with this researcher their good feelings and sense

of

accomplishment from doing service. Because they were able to enhance the life

of

another, these young individuals broadened their own personal development. This
'

researcher understood these young women to have gained an understanding of service

that can be described as something that is a necessary thing to do - a "you are as you do"
concept.

Another area that this researcher views as a phenomenologically based response
regards one's

faith. The subject of faith was approached on several

occasions by one

of

the participants. She considers herself a servant of God and attributes her inclination to
serve others as traveling the path intended for her by a higher power.

Finally, this researcher

sees the feelings

of empowerment that the participants

have gained because of their service learning experience. These youth were given an
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opportunity to learn through experience and the process of reflection, and because of that
were empowered to see themselves as agents of change.
Strengths and Limitations of the Study

This study was designed to explore the perceptions of adolescent females
regarding their service learning experience. The strength of this research includes the indepth open-ended interview format and the opportunity participants had to share their
stories regarding their service learning experiences. The qualitative responses added
depth to understanding the effects that service learning has on adolescent females.

Limitations to this study include the small number of participants, which does not
allow this researcher to generalize the findings to a wider population. It was interesting
to this researcher that only two of the fourteen females in the service learning class chose

to participate in this study. One may suppose that students oriented toward doing seruice

would also volunteer to participate in such research. One possible conclusion is that
students hadn't enough time to become engaged in their service learning

site. If this was

the case it is likely that students didn't believe they had much to offer in an interview.

Another limitation to this study is the lack of a quantitative analysis of data. A
quantitative analysis of the data would offer a more complete analysis of the
phenomenon. Additionally, the manner in which the sample was selected produces a

limitation. This researcher used purposive sampling, thus creating

a threat to the external

validity of the data. Using a snowball method may have recruited additional participants.
In a snowball sampling method the researcher asks the participants to talk to their friends
about also participating in the study. Social desirability may be another limitation if the

participants answered interview questions not from their true beliefs but out of wanting to
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please the researcher. Gilligan (1982) contends that because female development stresses
connectedness between individuals, the participants may have given answers reflective

of

the natural desire to connect with this researcher.
The strengths and weaknesses of this study have opened the door for fuither
research regarding the effects of service learning on adolescent females' moral, social
and political values, beliefs, and attitudes.

Implications for Social Work Practice and Research
Most researchers have concluded that service learning positively impacts
adolescents by improving their abilities to solve social problems and further promote

personal development and collective identities (Youniss & Yates, 1997). By gaining an
understanding of how adolescent involvement in service learning increases their moral,
social and political ideologies as well as the likelihood of engagement in future civic

activity, social workers and other professionals can be proactive in offerirrg therapeutic
services to adolescents.

It is important for adolescents to develop

a sense

of social

responsibility and experience success by feeling needed and appreciated by otheis
(Zoerink et al., 1997).
When examining who or what encourages service, this study clearly indicates the

institutions of family, school, and religion as the primary influences. A future study
could examine these institutions more closely to compare and contrast the levels of

influence. Other areas for fuither study include an analysis of service programs for
service learning and the development of an evaluation tool, featuring characteristics of a
service learning project. Research regarding the reciprocal nature of learning is another
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area for future study, such as the impact that service work has on the members of the

community.
While this study brings voice to student experiences in service, it also prompts
several questions for future consideration. Future research needs to focus on determining
what types of service experiences have the strongest impact. The topic of service

learning also needs further research regarding the role of students in the planning and
implementation stages of service learning projects.
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Appendix A
Data Collection Instrument

L

What types of duties are you involved with in your service learning project?

A. What role did you play in selecting your service learning
B.

activity?

How does this service learning experience compare to your expectations?

2.

Take a few moments to recall a particular incident or situation in your current service
learning experience that stands out for you. Please tell me about the incident that you
are remembering. What was it about this particular incident that made it come to
mind for you?

3.

Following this incident, do you remember your attitudes or values about yourselfl
Please describe your feelings or thoughts.

4.

Following this incident, do you recall any attitudes or values hased on your service
learning experience that you would say related to you as a woman? To you as an
adolescent? What were they?

5. Following this incident, was your attitude about helping others atfected?

If

yes, how?

And if no, do you think that this experience of service learning affected other
attitudes or values that you may hold? What sort of attitudes or values?

6.

What is your view of your position as a young woman within the larger community
after having had an experience such as this?

7. Do you believe that helping others should come before one's own interest?

Please

tell me more about how you came to this conclusion. Has your service learning
experience affected this belief? Tell me more about how you came to this conclusion.

8.

On a scale from l-10, l0 being very important and
would you rate the following?

I being not at all important, how

A.

How important is it for you to develop your talents? What were you thinking
about when you came up with that number? Was your response affected by your
service learning experience? FIow?

B.

How important is it for you to learn about cultural awareness? What were you
thinking about when you came up with that number? Was your response
affected by your service learning experience? How?

54

C. How important

is it for you to learn about cultural pride? What were you
thinking about when you came up with that number? Was your response
affected by your service learning experience? How?

D. How important is it to you to continue

your education beyond high school? What
were you thinking about when you came up with that number? Was your
response affected by your service learning experience? How?

E.

How important is it for you to volunteer time to serve others? What were you
thinking about when you came up with that number? Was your response affected
by your service learning experience? How?

F.

How important is it to you to donate money or specific items or goods to help
others? What were you thinking about when you came up with that number? Was
your response affected by your service learning experience? How?

9. Morality is a set of principles regarding

what is right and wrong. Has your
experience with service learning af[ected your own moral values? If so, in what way?

10. Please share with me yoru reasons for agreeing to participate in this sfudy.

I

l. Do you have any additional

comments regarding service learning or any words
advice for people interested in service learning?

of
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Appendix B
Adolescent Females as Participants in
Service Learning and their
Moral, Social and Political Ideologies
Consent Form

You are invited to take part in a research study regarding adolescent females and service
learning. You were selected as a possible participant because of your age, gender, and
enrollment in the l2th grade Service Learning eleitive course. We ask that you read this
form and ask any questions you may have before agreeing to be in the study.

I am conducting this study as part of my master's thesis in Social Work at Augsburg
College.

Background Information

:

The purpose of this study is to explore adolescent females' perception of their service
learning experience. The interview questions seek to reveal the impact, if any, that the
community service experience has on adolescent females' view regarding themselves and
their social world.

Procedures:

If you agree to be in this study, I r+,ould

l.

2.
3.
4.
5.

youto do the foliowing:
Complete this consent form with all required signatures, parent or
ask

guardian included.
Return consent form to researcher using the provided postage paid
envelope.
Schedule a personal interview with researcher when telephoned.
Be available for the scheduled interview, which will take approximately
45-60 minutes.
Review consent form with researcher verbally prior to beginning the
interview.

Risks and Benefits of Being in the Study:
This study may cause emotional discomfort because I ask questions regarding
participant's feelings associated with her service learning experience.

If

at any time you feel discomfort, you are allowed to skip questions and/or stop

participating in this study. If overwhelming feelings occur, referrals to Irondales' High
School counselor will be made.
There is no direct benefit for participants of this study.
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The indirect benefits to participation are:

l.
2.

Opportunity to reflect on ones' experiences in service learning in a one on
one session.

Contribution to knowledge and an Improved understanding of the
for personal growth that involvement in service learning may
Xr".Tr:t.irl

Confidentiality:
The records of this study will be kept confidential. In any sort of report I might publish, I
will not include any information that will make it possible to identifr you. Direct quotes
from the participants may be used in my final report. My thesis advisor and I will both
have access to the audiotapes and transcribed data. The audiotapes will not mention the
name of the participant. Only I will have access to the names of the participants
involved. A transcriptionist will transcribe the data from the audiotapes.
Raw data in the form of audiotapes and transcribed data

will

be destroyed by 04-10-00.

Voluntary Nature of the Study:
Your decision whether or not to participate will not affect your curent or future
relationship with Irondale High School or Augsb,rrg College. If you decide to
participate, you are allowed to skip questions and/or.withdraw,at,any time without
affecting those relationships.

Contact and Questions:
The researcher conducting this project is Allison Erickson. The researcher's advisor is
Dr. Michael Schock. You may ask any questions you have now. If you have questions
later, you may contact Allison Erickson at (612) 612-971-4033-4033 and Dr. Michael
Schock at (612) 330- 1725.

You will be given a copy of the consent form to keep for your records.
Statement of Consent:

I have read the above information. I have asked questions and have received answers. I
consent to participate in the study and also give consent for the researcher to include
direct quotes from my interview in her final report.
Signature
Signature of parent or guardian
Signature of Investigator
I consent to be audiotaped:
Signature

Date
Date
Date
Date
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Appendix C
Service Learning Seminar
Affi rmation Of Enrollment

READ THE FOLLOWING CONDITIONS OF PARTICIPATION IN THE SERVICE
LEARNING CLASS. INITIAL EACH AFTER YOU ARE SURE YOU
LINDERSTAND IT AND IF YOU AGREE TO IT.
I understand there is considerable written work required including a
daily journal,
weekly essays,
presentations, and a

final project. I will complete these thoughtfully and on time.
I will got o my placement every time and day that I am scheduled. If I must miss,
say at home ill, I will notiff my supervisor befg.re.my scheduled time. Failure to
attend when expected, even once, can result in being dropped from the program!

I understand that one day each week we meet as a class, in school, and here I will
participate to the best of my ability and be respectful of and listen to others. This
requirement must be faithfully met in order to earn social studies credit for the
course!

I understand that no placement is guaranteed, nor is transportation. To continue
in the course I need to find a placement that interests me, be accepted there, and
be able to get there.
I understand I have the right (aod responsibility) to choose my own placement and
that I can expect help from the course instructor in finding an appropriate
placement.

I can change my placement during the semester if it not what I want it to be - but
will give prior notice and an explanation to whomever is concerned. By the same
toke, the people I work with have the right to terminate my assignment if things
aren't working to their satisfaction.
AFTER READING THE ABOVE, AND CONSIDERING THEIR IMPLICATIONS
FOR ME, I HAVE DECIDED:
THIS IS NOT THE COURSE FOR ME. (NOTE: If you initial this, you rnust
take immediate steps to transfer to another senior social studies course).
I DO LINDERSTAND AND AGREE TO THE ABOVE AND DO WISH TO
CONTINUE IN THE SERVICE LEARNING CLASS.

NAME (SIGNATURE)
NAME
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Augsburg College
Lindell Library
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